
  

1 
 

 
Standards and Quality Report 2017-2018 

Improvement Plan 2018-2019 
 

School: Braehead School 

Head Teacher:  Lesley Gardner, Acting 
 

  
 

 
 

Braehead School 

 
http://braehead.aberdeen.sch.uk/ 

@BraeheadSchool1 

 

http://braehead.aberdeen.sch.uk/


  

2 
 

  



  

3 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CONTENTS 
 
 
PART ONE:   Standards and Quality Report 2017-18 
 

• School Context; School Vision, Values and Aims 

 

• Review of School Improvement Plan Progress 2017-18 

 

• Pupil Equity Fund - Evaluation of Intervention Impact 2017-2018 

 

• Core Quality Indicator Evaluations 2017-2018 

 

• Capacity for continuous improvement statement 

 
PART TWO:   School Improvement Plan 2018-19 
 

• Key Priorities informing Improvement Planning - National,  Local and Service / School 

2018-19  

 

• School Improvement Plan 2018-19  Action Plans 

 

• Pupil Equity Fund Rationale 2018-2019 

 

• Professional Learning QI 1.2 Leadership of Learning 2018-2019 

 

• Summary of Improvement Plan 2018-19 Consultation Process (Including Pupil Equity 

Funding) 

 



  

4 
 

 

Context of the school:  
Braehead School opened in April 2010 and is the amalgamation of 2 schools – Balgownie and Upper Westfield.  

It is a modern, well equipped facility within spacious outdoor areas.   

 

The current school roll is 299 which include 55 nursery children.  At present 32% of our pupils are from out with the 

catchment area.  There are ten classes and one nursery class.  7% of our pupils from Primary 4 to Primary 7 

receive free school meals.  Primary 1 to Primary 3 pupils are provided with free school meals.  We have a growing 

number of number of pupils with English as an Additional language with 7% requiring EAL support.  

 

The Aberdeen City Council have allocated us full time equivalent of 14.10 teachers.  The staff currently includes 

a Head Teacher (currently on maternity leave until October 28th), 1 Acting Head Teacher, 1 Depute Head 

Teacher, 7 full-time teachers, 5 part-time teachers, 2 probationer teachers, 1 Senior Early Years Practitioner, 3 

Early Year Practitioners and 3 full time and 3 part time pupil support assistants.   

 

Braehead is further supported by a full-time school administrator and a full-time caretaker.  Cleaning and 

caretaking is provided by Robertson Facilities Management. 

 

Our school has a modern, well equipped kitchen, staffed by a cook and 3 assistants.  The vast majority of our 

children stay for a school lunch or packed lunch.  Bridge of Don Playcare Services Ltd, a privately run breakfast 

and after school club, have a dedicated space within the school.  A variety of Lets use the facilities in the 

evening. 

 

The school is supported by a Parent Group which meets monthly.  They are active and organise a few fundraising 

events to provide additional resources and experiences for our pupils.  Parents support the school in many ways: 

supporting with trips, helping in classes, helping with displays and copying resources for pupils, etc.  They also 

run our football and netball teams.  Our Parent Group continue to develop our capacity in engaging with 

families as that is our priority.  

 

Braehead has a welcoming and friendly ethos which is often commented on by visitors to the school. We have 

close links with the local community.  The local Minister and his youth workers visit the school and nursery weekly 

and support many of our activities.  The Associated School Group, Police Liaison Officer, Active School Co-

ordinator and School Nurse visit regularly.  We use the local environment to enhance learning by visiting the 

local library, Alex Collie Centre, Hamewith Sheltered Housing, local shops and surrounding areas. 

 

Braehead is part of the Bridge of Don Associated School Group (ASG), comprising of 3 primary schools and 

Bridge of Don Academy.  This session we have continued our work as an ASG particularly in literacy and 

numeracy.  We continue to work with the Old Machar ASG to share practice, expertise and resources 

throughout the session. 

 

The school was inspected in November 2014 by Education Scotland which highlighted key strengths of the 

school and identified clear areas for improvement.  This initial inspection was followed up by several continuing 

engagement visits and a further joint care commission inspection in January 2015 during which we were 

identified as having ‘made considerable improvement to the quality of education at Braehead School.’  Further 

information on our school inspection report, can be found at: https://education.gov.scot/inspection-

reports/aberdeen-city/5234026   

 

Our nursery was inspected in December 2017 and the feedback highlighted that the children were nurtured, 

valued and respected during their time at nursery.  The inspector also found that our staff supported and 

encouraged positive relationships and friendships amongst their peers.  Further information on our nursery 

inspection report can be found at: http://www.careinspectorate.com/index.php/care-

services?detail=CS2003014406&q=braehead%20school,%20aberdeen&fq=&message=&spatial_d=&spatial_pt= 

 
 

  

https://education.gov.scot/inspection-reports/aberdeen-city/5234026
https://education.gov.scot/inspection-reports/aberdeen-city/5234026
http://www.careinspectorate.com/index.php/care-services?detail=CS2003014406&q=braehead%20school,%20aberdeen&fq=&message=&spatial_d=&spatial_pt
http://www.careinspectorate.com/index.php/care-services?detail=CS2003014406&q=braehead%20school,%20aberdeen&fq=&message=&spatial_d=&spatial_pt
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School vision, values and aims: 

 

The school aims were reviewed during session: June 2016 

The school aims will be reviewed during session:  Session 2018-2019 
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Review of School Improvement Plan Progress 2017-2018 
 

2017-2018 Improvement Priority 1: To further develop effective learning, 
assessment and moderation with a particular focus on AiFL strategies and CfE 
levels achieved in literacy (with a focus on writing). 

 

NIF Priority  
1. Improvement in attainment, particularly in literacy 

and numeracy 
2. Closing the attainment gap between the most and 

least disadvantaged children 
3. Improvement in children and young people’s 

health and wellbeing 
4. Improvement in employability skills and sustained, 

positive school-leaver destinations for all young 
people 

 

NIF Driver  
• School leadership  

• Teacher professionalism  

• Parental engagement  

• Assessment of children’s progress 

• School Improvement 

• Performance Information            

HGIOS?4 QIs   

1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
1.3 Leadership of change 
1.4 Leadership of management and staff 
1.5 Management of resources to promote equity 
2.1 Safeguarding and child protection 
2.2  Curriculum 
2.3  Learning, teaching and assessment 

2.4  Personalised support 
2.5  Family learning 
2.6 Transitions 
2.7  Partnerships 
3.1  Ensuring wellbeing, equality and 
inclusion 
3.2  Raising attainment and achievement 
3.2  Securing children’s progress (ELC) 
3.3 Increasing creativity and employability 

Impact and Evidence: 

• Literacy group developed core writing marking grid to ensure shared understanding when 
marking cold writing pieces.  These grids have been quality assured by the Literacy Collegiate 
Group against benchmarks and focus on core targets – all teachers pleased with the revision 
as it allows for a shared understanding and progression of core writing skills. 

• Initial teacher survey highlighted gaps in teacher knowledge and confidence in teaching 
writing.  A block of work carried out by a teacher with a University of Aberdeen lecturer formed 
the basis of a whole school ‘writing apprentice’ program, which emphasises the quality of 
writing output, a deeper understanding of the genre features and increased staff confidence.  

• Collegiate activities indicate all staff have been supported in developing an improved 
understanding of the key components of delivering quality writing lessons and through the 
development of targets and assessment tools, our staff and learners are clearer in having a 
shared understanding to support teacher judgement. 

• Monitoring of classroom practice, peer observations and pupil focus groups confirms learners 
are engaging in an improved curriculum experience that promotes equity, raises attainment 
and provides opportunities to deepen learning with increased pupil motivation.  

• Professional dialogue and termly quality assurance planning meetings confirms that increased 
networking amongst all staff has supported improvement in planning in literacy and shared 
understanding of moderation through the use of assessment grids that target core features of 
writing. 

• Improved planning for learning, ensuring Learning Intentions are evident in all classes, 
specifically within the curricular areas of literacy and within the area of numeracy, most classes 
evident through classroom monitoring and pupil focus groups. 

• Improved staff engagement with progression frameworks is evident as these are being 
implemented across most curriculum areas in most classes. 

• Improved attainment in P4 writing of 17.7 % and 22.3% in P7. 

• Improved understanding of planning reading experiences to link with writing and the holistic 
benefits as we develop writers’ tools for success. 



  

7 
 

• Shared development and ownership of reviewed and amended writing policy by teaching staff 
and commitment to implement within practice.  

• Pupil focus groups have identified that teachers highlight LI, however work must be done on 
greater differentiation of LI and consistent sharing of SC rather than differentiation by output. 

• Whole school writing moderation developed and delivered by writing School Improvement 
Group and improved shared understanding of quality writing lessons. 

Next Steps 

• Complete genre targets for writing appropriate to each stage ensuring they are linked with 
benchmarks. 

• Ensure engagement in writing is continued by both pupils and staff by ensuring there is a twice 
yearly whole school writing event focusing on different genres. 

• Continue to build a shared core understanding of writing moderation as a stage, school and 
ASG with opportunities to team teach and complete peer observations to continue to raise 
standards. 

• To evaluate the effectiveness of the whole school writing event (scaffolded approach), our next 
cold piece will follow the same genre allowing staff to moderate the retention of skills from our 
writing event and guide our next steps. 

• Strengthen quality of pupil self and peer assessments. 

• Use reading to highlight features of genres and VCOP to reinforce the link between reading 
and writing. 

• Mentor teacher to support probationer teachers in understanding and implementing our 
improvements in the area of literacy. 

• Implement and evaluate Emerging Literacy at Early Level. 

• Following from policy review during August in-service, quality assurance activities will include: 
writing moderation, pupil focus groups, classroom monitoring and professional dialogue during 
planning meeting to ensure practice is embedded. 
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2017-2018 Improvement Priority 2:   

Increase learner motivation, engagement and participation in their learning and 
life of the school 

NIF Priority  
1. Improvement in attainment, particularly in literacy and 

numeracy 
2. Closing the attainment gap between the most and least 

disadvantaged children 
3. Improvement in children and young people’s health and 

wellbeing 
4. Improvement in employability skills and sustained, 

positive school-leaver destinations for all young people 
 

NIF Driver  
• School leadership 

• Teacher professionalism  

• Parental engagement  

• Assessment of children’s progress 

• School Improvement 

• Performance Information            

HGIOS?4 QIs   

1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
1.3 Leadership of change 
1.4 Leadership of management and staff 
1.5 Management of resources to promote equity 
2.1 Safeguarding and child protection 
2.2  Curriculum 
2.3  Learning, teaching and assessment 

2.4  Personalised support 
2.5  Family learning 
2.6 Transitions 
2.7  Partnerships 
3.1  Ensuring wellbeing, equality and 
inclusion 
3.2  Raising attainment and achievement 
3.2  Securing children’s progress (ELC) 
3.3 Increasing creativity and employability 

Impact and Evidence: 

 

• Linking to our work with writing, teachers and learners have had more focused feedback as we 
have adopted a whole school standard and through pupil dialogue, have indicated that teachers 
have had more learning conversations with our learners. 

• Pupil dialogue indicates most learners can talk about the next steps they need to take to 
progress their learning in literacy and numeracy and sharing our learning journeys with parents 
has been positively received as indicated by our feedback comments. 

• Professional dialogue and self-evaluation indicates improving teacher confidence of all in 
professional judgement of CfE levels attained evident through use of benchmarks and analysis of 
SNSA data. 

• Pupil Voice Sharing Assembly highlighted the progress each group has made in the life of the 
school and each group has demonstrated that our learners take an active role in the school and 
in the wider community. 

• Use of focus outcomes by teachers to inform their planning, confirm increased staff confidence in 
the use of Es and Os in planning and benchmarks for assessment  

• Professional dialogue and self-evaluation indicate the work of the ‘Leaders of Learning’ Pupil 
Voice Group has increased pupil engagement with our Learning Journeys. 

• Shared development and ownership of reviewed and amended Learning Journey policy by 
teaching staff and commitment to implement within practice and understanding that this is not an 
‘add-on’ to classroom practice.  

• Professional dialogue indicates that learners are able to use digital technology to support their 
learning progress and their creativity. 

• Pupils can demonstrate their ability to transfer creativity skills to new contexts to support the 
wider curriculum promoting strong learning engagement and greater relevant to the world of 
work. 

Next Steps: 

• Continue to develop collaboration with stage partners to support planning and the use of AiFL 
strategies, assessment and moderation. 

• Link professional judgement of CFE levels achieved to a more robust evidence base within reading. 

• Staff discussions have highlighted that we should link Pupil Voice Groups to a theme or topic to 
highlight our local context and to embed change more effectively. 
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• Learning Journey guidance has now been revised and structured to enable greater pupil engagement 
and ownership for example ‘Thinking Thursday’ – each table to timetable reflection time on learning, 
engaging with their learning journeys.  

• Teachers will continue to use Focus Outcomes to populate pupil Learning Journeys which offer 
evidence of progression.  Staff will continue to engage with curriculum benchmarks to support 
learning, teaching and moderation. 
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2017-2018 Improvement Priority 3: Improve pupil resilience, understanding of 
their rights and their ability to reflect on their own progress and development 

 

NIF Priority  
1 Improvement in attainment, particularly in 

literacy and numeracy 
2 Closing the attainment gap between the most 

and least disadvantaged children 
3 Improvement in children and young people’s 

health and wellbeing 
4 Improvement in employability skills and 

sustained, positive school-leaver destinations for 
all young people 

 

NIF Driver  
• School leadership  

• Teacher professionalism  

• Parental engagement  

• Assessment of children’s progress 

• School Improvement 

• Performance Information            

HGIOS?4 QIs   

1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
1.3 Leadership of change 
1.4 Leadership of management and staff 
1.5 Management of resources to promote equity 
2.1 Safeguarding and child protection 
2.2  Curriculum 
2.3  Learning, teaching and assessment 

2.4  Personalised support 
2.5  Family learning 
2.6 Transitions 
2.7  Partnerships 
3.1  Ensuring wellbeing, equality and inclusion 
3.2  Raising attainment and achievement 
3.2  Securing children’s progress (ELC) 
3.3 Increasing creativity and employability 

Impact and Evidence: 

• Pupil evaluations (Pre and Post Self-Evaluation) indicate increased pupil confidence in managing 
and understanding their emotions through the use of Bounce Back. 

• Developed and shared an overview of Bounce Back and an explanation of ‘resilience’ to classes 
– PowerPoint and video will be shared on website for parents.  Parent leaflets were distributed to 
encourage home/school link. 

• Professional dialogue indicates that teachers are positive about the new program in that it breaks 
down resilience into its components and the lessons are simple and achievable.  Guidance has 
been developed to ensure it is built on next session and embedded in the language of the pupils 
through experiential learning. 

• Classroom observations highlight that UNICEF Rights Respecting School Charters have been 
developed with children and displayed.  The Pupil Voice Group has developed a playground 
rights respecting charter.  Pupils and staff refer to the charter particularly during class discussion 
in understating global issues. 

• Our pupils are beginning to demonstrate resilience in a variety of situations however, strategies 
need to be embedded to enable pupils to resolve, issues, concerns and conflicts through adults 
modelling practise. 

• As an ASG Partnership Group, we have established there is a need to strengthen our transition 
from P7 to S2.  An event has been planned (September 2018) to promote health and wellbeing 
goals while promoting greater parent engagement. 

• Pupils are developing greater awareness of next steps in their learning through quality feedback, 
target setting, class discussions and pupil conferencing.   This is particularly noteworthy in writing 
and maths.  Majority of pupils are demonstrating their desire to improve intrinsically on their 
learning throughout the school year. 

• The majority of pupils are writing and engaging with their termly targets and writing targets to 
understand next steps to improve in their learning.  The majority of classes are including targets 
within learning journeys to enable reflection.  

• Almost all staff have created an environment where children feel listened to and are secure in 
their ability to discuss their wellbeing. 

• Our pupils understand and demonstrate their knowledge of equality and equity and how these link 
to Children’s Rights. 
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Next Steps: 

• Develop a school wide understanding of ‘resilience’ and begin to embed the concept for all 
stakeholders to use. 

• Monitor parent views and comments on Bounce Back website post as another way to engage 
with parents and determine its effectiveness. 

• Staff and pupils need to use and demonstrate their understating of the UNICEF Rights 
Respecting School charters so that they become meaningful agreements with all stakeholders. 

• Due to time constraints, SHANNARI assemblies will be hosted in term one of next session that 
will form a school topic and parents will be included. 

• Hold ‘Sharing the Learning’ transition event, targeting P6 to S2 parents to support learners and 
their families during this important transition.  Use this opportunity to gather feedback and ideas 
for future events that will guide our next steps as an ASG/Partnership group. 
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Pupil Equity Fund 2017-2018 (Budget £18,000) 

Evaluation of Intervention Impact  

Plan 1: Bounce Back  

Impact and Evidence 
• The Bounce Back programme, implemented by all classes, has been resourced, implemented and through 

survey data, professional dialogue and pupil focus groups, results indicate that pupils are responding 

positively to the program.   Further application is required to embed the language and strategies of the 

program.  Through pupil discussion, the targeted pupils indicate positive progress in understanding the 

importance of managing change and coping with frustrations in life. 

• Our work on Bounce Back has highlighted the link to Growth Mind-sets and the two are complementary.  

Subsequently, one of our teachers has conducted a classroom based research project on the benefits of 

Growth Mind-sets and building resilient learners.  Having shared this with teachers, all have agreed to 

introduce to support our on-going work with pupil’s health and wellbeing. 

• Feedback from staff allow teachers to plan for lessons accordingly, adapting to fit the needs of the pupils and 

ensure continued impact as we strive for continued resilience and ability to solve issues, concerns and 

conflict in their own lives.  Pupil dialogue indicates that this has had a positive impact on their wellbeing and 

has been most evident through the SHANARRI indicators including: safe, respected and included. 

• Pupils are more willing to engage in productive restorative conversations guided by staff. 

Plan 2: SFL teacher guidance with PSA delivery– targeted support (literacy) 

Impact and Evidence 
• Tracking of CfE data, SNSA, assessments and professional dialogue of the targeted group indicate pupils 

are making average to significant progress.  Our targeted pupils in reading and spelling have made gains (as 
measured in chorological age gains) ranging from one month to 1 year 9 months. 

• Targeted pupils have recorded increased Accelerated Reader progress.  They are engaging with library 
books more enthusiastically and showing greater confidence with tricky words.  Teachers are observing that 
these pupils are drawing upon their improved reading skills across the curriculum. 

• Teachers have engaged in professional dialogue with SFL teacher to guide their classroom support of pupils 
requiring learning support which has improved pupil outcomes. 

• Pupil mentors and class teachers have productively engaged with digital technologies to support learners 
through the use of Clicker 6 and TextHelp. 

• Parents have highlighted during parent/teacher meetings that the pupils have greater confidence in reading 
at home when tackling unfamiliar words. 

• Majority of teachers are seeing a positive impact during reading sessions in the pupils’ ability to decode and 
during writing sessions, spelling is becoming more accurate. 

Plan 3: Pupil Engagement 
 

Impact and Evidence 
• Pupils have been allotted to a pupil voice group best suited to their skills and interests.  Pupil focus groups 

indicate most pupils feel they are contributing to the life of the school however, they would prefer to have 

some say in the group they participate in.  Through professional dialogue, we will explore linking the groups 

to more focused targeted topics that could change termly.  Our Pupil Voice Group Share assembly 

highlighted the positive impact and work that has been done by all groups on improving the life of the school. 

• Learning journeys were shared with parents and positively received based on the feedback comments when 

returned.  While we continue to encourage learners’ ownership and commitment to learning while engaging 

with parents, pupils indicated that they would also like the opportunity share their learning journeys within 

school with peers and teachers will organise this with Buddy classes in term 3.  We have committed to 

developing pupil engagement with their learning journeys to make them live learning documents as we begin 

next session. 

• Following the use of brokered support with our UNICEF Rights Respecting School link, staff have a greater 

shared understanding of the Children’s Charter of Rights and use the language and the charters to support 

pupils, encouraging understanding of their rights and the rights of their peers. Each class created their own 

class charter and agreed to its terms individually - most classes use the charter as part of their practice. 
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Core Quality Indicator Evaluations – School 
 

Quality Indicator School Self-Evaluation 

1.1 Self-evaluation for self-improvement 
 

3 

1.3 Leadership of change 4 

2.3 Learning, teaching and assessment 3 

3.1 Ensuring wellbeing, equity and inclusion 4 

3.2 Raising attainment and achievement 3 

 

Core Quality Indicator Evaluations – ELCC (where appropriate) 
 

Quality Indicator ELCC Self-Evaluation 

1.1 Self-evaluation for self-improvement 

 

3 

1.3 Leadership of change 3 

2.3 Learning, teaching and assessment 3 

3.1 Ensuring wellbeing, equity and inclusion 4 

3.2 Securing Children’s Progress 3 

 

6 Excellent   outstanding sector leading 

5 Very Good major strengths 

4 Good important strengths with some aspects for  improvement 

3 Satisfactory  strengths just outweigh weaknesses 

2 Weak  important weaknesses 

1 Unsatisfactory major weaknesses 
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Capacity for continuous improvement statement 

Braehead School has a staff team who strive to improve outcomes for our learners.  We 
have built strengths in teachers as leaders of learning and have implemented programs of 
change successfully.  Our nursery team and SLT are continuously evaluating the nursery 
environment to ensure positive outcomes for our children.  They are extending their 
professional understanding of how quality learning activities can support and challenge 
children’s learning.  We continue to build strong, positive relationships with our children and 
families. 
 
Evaluations from Improvement Planning 2017-2018 and a focus on the core QIs indicate 
attainment is improving and interventions are having a positive impact on learners as seen in 
our whole school writing event that included an engaging stimulus with scaffolded lessons to 
ensure depth of understanding within imaginative writing.  Through learning conversations 
with teachers, they indicate that pupil’s knowledge and skills have improved.  While we have 
seen a rise in attainment in this area, we understand as a staff, that moderation of a cold 
piece of imaginative writing, early next session, will determine the impact on our learners of 
this kind of intervention.  Staff are increasingly confident and skilled in using targeted 
interventions to support leaners. 
 
Through self-reflection and evaluation, staff have recognised our strengths and areas for 
development.  This has aided us in creating our rationale for future improvements.  We have 
carefully considered how to best take forward improvements and embed practice through 
trialling classroom based initiatives prior to whole school implementation when teachers 
were enabled to take leadership roles to guide improvement. 
 
As our teaching staff will change significantly next session due to an increase in classes, 
teachers moving to new posts and maternity leave, careful consideration has been given to 
ensuring our expectations for teachers and their skills will be allowed for through mentoring, 
policy review and quality assurance activities. 
 
Our Pupil Voice Groups will be continued after a review on the best way forward to link 
global, national and local priorities and initiatives to improve excellence and equity for our 
young people.  Our ethos of continuous self-evaluation, all engaged to take responsibility for 
change and a focused school improvement plan ensures the school is well-placed to 
continue to improve and deliver excellence and equity for all learners during 2018-2019. 
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IMPROVEMENT PLAN 2018-2019 

 
 

Braehead School 
 

 
 
 
 
 

 
 
 
 
 
 
 

PART TWO: School Improvement Plan 2018-2019 - Key Priorities informing Improvement Planning (National, Local and Service /School) 
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National Priorities Local Authority Priorities Agreed service / school 
priorities 

Cross cutting themes • Expand Early Learning and Childcare by 2020. 

• Utilise Partnership Forums to address the 4 NIF priorities. 

• Establish Aberdeen as a UNICEF Child Friendly City.   

• Continue to refine approaches to GIRFEC to improve the outcomes of 
children and young people 

• Expansion of Early Learning and 
Childcare 

• Increased collaboration across schools 
and ASGs 

• Improvement Methodology 

NIF Priority 1: 

Improvement in attainment, 
particularly in literacy and 
numeracy 

 

• Locality Plans seek to increase attainment of children in Priority Areas on 
entry to P1. 

 

• Numeracy  

• Early Years’ Literacy 

• Curriculum Design and Rationale 
(continued) 

NIF Priority 2: 

Closing the attainment gap 
between the most and least 
disadvantaged children. 

• Close the Gap through effective multi-agency working 
 

• Increase data literacy at all levels of the system 
 

 

• Closing the Poverty Related Gap – 
Measures and Outcomes 
 

NIF Priority 3: 

Improvement in children and 
young people’s health and 
wellbeing. 

• Improve mental health services, decrease rates of teenage pregnancy 
and reduce instances of bullying  

• Increase access to high quality play experiences and effectively utilisation 
of outdoor space  

• Reduce youth crime 

• Embed UNCRC Rights agenda across the City and increase pupil 
participation in decision making 

 

• Adverse Childhood Experiences 

NIF Priority 4: 

Improvement in 
employability skills and 
sustained, positive school-
leaver destinations for all 
young people. 

• Provide age appropriate employment skills for children and young people 
in schools 

• Survey aspirations to sharpen our pre and post school supports 

• Expand and improve post school learning and employment opportunities 
for children and young people 

• Learner Pathways 
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2018-2019 Improvement Priority 1:  Curriculum Design and Rationale – Nursery to P7 
 

           NIF Priority  
1. Improvement in attainment, particularly in literacy and numeracy 
2. Closing the attainment gap between the most and least 

disadvantaged children 
3. Improvement in children and young people’s health and wellbeing 
4. Improvement in employability skills and sustained, positive school-

leaver destinations for all young people 

           NIF Driver  
• School leadership  

• Teacher professionalism 

• Parental engagement  

• Assessment of children’s progress 

• School Improvement 
• Performance Information            

 LOIP ‘Prosperous People’ partially realised through the ICS ‘Children 
are our Future’ theme identifies 3 primary drivers: 
• Children are safe and responsible 
• Children are getting the best start in life 

• Children are respected, included and achieving 

           The ICS primary drivers have guided the formation of 4 key 
priorities for action: 

• Closing the Gap 

• Youth engagement and inclusion 

• Health and wellbeing 

• Community safety and environment 

HGIOS?4 QIs 

1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
1.3 Leadership of change 
1.4 Leadership of management and staff 
1.5 Management of resources to promote 

equity 

2.1 Safeguarding and child protection 
2.2  Curriculum 
2.3  Learning, teaching and assessment 
2.4  Personalised support 
2.5  Family learning 
2.6 Transitions 
2.7  Partnerships 

3.1  Ensuring wellbeing, equality and inclusion 
3.2  Raising attainment and achievement 
3.2  Securing children’s progress (ELC) 
3.3 Increasing creativity and employability 

Curriculum for Excellence – Entitlements for all children and young people 

1. Every child and young person is entitled to experience a 
curriculum which is coherent from 3 to 18. 
2. Every child and young person is entitled to experience a 
broad general education. 
3. Every young person is entitled to experience a senior 
phase where he or she can continue to develop the four 
capacities and also obtain qualifications. 

4. Every child and young person is entitled to develop skills for learning,  life and work, with a 
continuous focus on literacy and numeracy and health and wellbeing. 
5. Every child and young person is entitled to personal support to enable them to gain as much 
as possible from the opportunities which Curriculum for Excellence can provide. 

6. Every young person is entitled to support in moving into a positive and sustained 
destination. 
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Improvement Priority 1: 

Curriculum Design and Rationale, Nursery to P7 

 

Lead Responsible:  

D. Duncan 

Expected Outcome(s) for whom, by when, by how much? 

• By June 2019, all staff, pupils, parents and the community will understand 

curriculum design and rationale and its impact on building a coherent, relevant 

and engaging curriculum for our school context.  

• By June 2019, our planning will be revised to ensure learner pathways reflect our 

new curriculum design and rationale. 

• December 2018, our parents, carers and wider stakeholders will be consulted 

with an expected response rate of 75%. 

Impact Measures How will we know? 
E.g. 
Attainment 
Attendance 
Inclusion / Exclusion 
Engagement 
Participation 
Consultation; Professional Dialogue 
Self-Evaluation; HGIOS 4; HGIOURS 
Voting Tokens 

Specific Actions QI 1.5 
Management of resources 

to promote equity 
 

QI 1.3 Leadership 
of change 

Timescale Progress 

On Track  

Behind 

Schedule 

Not 
Actioned 

Tasks to Achieve Priority 1 PEF/ SAC Resource   Who? By 
When? 

 

By June 2019, all staff will have an increased 
understanding and knowledge of Curriculum 
Design and Rationale which will be reflected in 
our school’s curriculum design to ensure our 
learners have meaningful learning experiences 
within our local context. 

 
 

Engagement with Curriculum Design 
and Rationale led by A Drever from 
Education Scotland (ASG initiative) to 
inform and stimulate next steps. 

Staff reading prior to presentation to 
stimulate discussion. 

Support staff in developing well 
considered innovations to meet the 
needs of all learners. 

Staff to audit Vision, Values and Aims in 
line with to our new Curriculum Design 
and Rationale and establish are they still 
fit for purpose. 

 

Whole school homework task to 
encourage parent and child engagement 
to gather feedback on attitudes about 
our school and our context. 

 

 CLPL 
 

HT/ DHT led 
 

November 
2018 

 
December 

2018 
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Professional dialogue linked to inter-disciplinary 
learning.  Quality assurance activities will 
demonstrate that staff have an increased 
understanding of the totality of the curriculum. 
 

Evaluate our school’s planning as a 
whole staff activity.   Ensure the Es and 
Os are distributed appropriately 
addressing breadth of planning across 
all stages and development of broad 
themes for learner pathways. 

Review suggested contexts from Pupil 
Voice Group audit. 

Revise our school learning and teaching 
policy to ensure it matches our progress 
with Curriculum Design and Rationale.    

Review of Learning and Teaching Policy 
in line with Aberdeen City Council 

Agree new planning progression and 
implement. 

Trail new IDL contexts for adherence to 
the 7 principles of curriculum design and 
relevance to local context. 

Workshops with parent group and focus 
groups with wider community to 
evaluate our Vision, Values and Aims. 

Teachers’ planning and Nursery 
planning review reviewed and self-
evaluation learning conversations using 
HGIOS4 and  HGIOELCC.  

Nursery / Classroom monitoring of 
Children’s experience and attainment. 

Curriculum benchmarks for assessment 
to support moderation and professional 
judgement of a level. 

 CLPL 
 

Time 
 

Professional 
Dialogue 

 
 

 

HT/ DHT led 
Staff leadership 

Group 
 
 
 

DHT to train 

May 2019 
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Nursery to develop skills progression 
using Highland Literacy. 

Policy audit – revision of policy to 
ensure it is fit for purpose after our 
school improvement work 

 

All stakeholders feel more informed with our 

reporting systems.   

 

High quality observations and interactions linked 

to the benchmarks are reflected in ILD.   

 

Clarify the Aberdeen City policy on 
reporting. 
 

Review reporting to parents/sharing 

learner progress. 

 

Review our current report framework 
and the how effective the information is 
within in describing the whole child. 

 

Survey pupils, parents and teachers to 
establish what they feel effective 
reporting should be and how does that 
look in our school. 

 

Ensure time assigned to staff to reflect 
our school decisions and ensure new 
practice is embedded. 

Quality assurance of observations and 
assessments by DHT and Nursery 
Teacher prior to going live. 

 HT to lead 
 

Collegiate 
discussions 

 
Survey of 
existing 
practice 

 
 
 

DHT  to 
lead 

HT/DHT/Staff/Wider 
community 

March 
2019 
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Improvement Priority 2:    
Closing the attainment gap between the most and least disadvantaged children in School with a focus on Numeracy. 

           NIF Priority  
1. Improvement in attainment, particularly in literacy and 

numeracy 
2. Closing the attainment gap between the most and least 

disadvantaged children 
3. Improvement in children and young people’s health and 

wellbeing 
4. Improvement in employability skills and sustained, positive 

school-leaver destinations for all young people 

           NIF Driver  
• School leadership  

• Teacher professionalism 

• Parental engagement  

• Assessment of children’s progress 

• School Improvement 
• Performance Information            

 LOIP ‘Prosperous People’ partially realised through the ICS ‘Children 
are our Future’ theme identifies 3 primary drivers: 
• Children are safe and responsible 
• Children are getting the best start in life 

• Children are respected, included and achieving 

           The ICS primary drivers have guided the formation of 4 key priorities 
for action: 

• Closing the Gap 

• Youth engagement and inclusion 

• Health and wellbeing 

• Community safety and environment 

HGIOS?4 QIs 

1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
1.3 Leadership of change 
1.4 Leadership of management and staff 
1.5 Management of resources to promote 

equity 

2.1 Safeguarding and child protection 
2.2  Curriculum 
2.3  Learning, teaching and assessment 
2.4  Personalised support 
2.5  Family learning 
2.6 Transitions 
2.7  Partnerships 

3.1  Ensuring wellbeing, equality and inclusion 
3.2  Raising attainment and achievement 
3.2  Securing children’s progress (ELC) 
3.3 Increasing creativity and employability 

Curriculum for Excellence – Entitlements for all children and young people 

1. Every child and young person is entitled to experience a curriculum 
which is coherent from 3 to 18. 
2. Every child and young person is entitled to experience a broad general 
education. 
3. Every young person is entitled to experience a senior phase where he 
or she can continue to develop the four capacities and also obtain 
qualifications. 

4. Every child and young person is entitled to develop skills for learning, life and work, 
with a continuous focus on literacy and numeracy and health and wellbeing. 
5. Every child and young person is entitled to personal support to enable them to gain as 
much as possible from the opportunities which Curriculum for Excellence can provide. 

6. Every young person is entitled to support in moving into a positive and sustained 
destination. 
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Improvement Priority 2:  

Closing the attainment gap between the most and least 
disadvantaged children in School with a focus on 
Numeracy. 

 

Lead Responsible:   

D. Duncan 

 Expected Outcome(s) for whom, by when, by how much? 

• By June 2019, all staff will have an increased understanding of pupils’ depth of 
learning in numeracy and they will have a working knowledge of numeracy 
progression and benchmarks to inform professional judgement of levels. 

• In numeracy, all pupils will make progress in levels of attainment with 75% 
pupils meeting national attainment levels. 

• By June 2019, teachers will share greater understanding of the application 
numeracy to improve learning and teaching, having used assessment data to 
guide their planning. 

• Nursery staff to have the necessary skills to ensure that the nursery is a 
numeracy rich environment; identify and support targeted children to ensure 
they are prepared for transition by June 2019. 

Impact Measures How will we know? 
E.g. 
Attainment 
Attendance 
Inclusion / Exclusion 
Engagement 
Participation 
Consultation; Professional Dialogue 
Self-Evaluation; HGIOS 4; HGIOURS 

Voting Tokens 

Specific Actions QI 1.5 
Management of resources 

to promote equity 
 
 

QI 1.3 Leadership of 
change 

Timescale Progress 

On Track  

Behind 
Schedule 

Not Actioned 

Tasks to Achieve Priority 2 PEF/ 
SAC 

Resource  
Time / People / 

CLPL 

Who? By 
When? 

 

Increased understanding of ‘Outcomes and 
Measures’ through Staff Professional 
dialogue and self-evaluation. 

Attendance of members of SLT to attend 
HT Improvement Event(s) focusing on 
‘Outcomes and Measures’  
 

 CLPL SLT 
 

December 
2018 

 

SLT engagement and increased 
confidence in ‘Improvement Methodology’ 
through professional dialogue. 

SLT attendance at authority led training 
events. 

 SLT SLT Term 1 
Session 
2018-
2019 

 

By April 2019, Teachers will use 
summative data to identify gaps in 
teaching and learning and plan for next 
steps more effectively. 
 
 

Nursery to track numeracy progression to 
identify gaps to improve attainment and 
deepen understanding. 
 
Review data and use constructively. 
 
Implementation of data analysis from 
summative numeracy assessments to 
understand gaps in learning and teaching 
and to establish next steps for learners. 
 

 Time SLT/Class 
Teachers/nursery staff 

Term 1 

Session 
2018-
2019 

 
Session 
2018-
2019 
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Planning challenging numeracy activities 
through play at Early level. 

By July 2019, Teachers will demonstrate 
an improved understanding of 
concrete/abstract and contextual abilities in 
maths and the use of resources to support 
our learners depth of understanding. 
 
 
 
 

Use of school resources to support 
learners in their progress and 
understanding. 
 
Share practise in school and team 
teaching to support improved learner 
understanding. 
 
Ensure AifL strategies are used by 
Teachers to improve learning and 
teaching. 
 
Nursery to share practice within P1 and 
within ASG. 
 
Linking with Improvement Priority 3, 
establish the agreed features of a good 
maths lesson. 
 
Peer observation to ensure high quality 
maths lessons. 
 
Revisit and revise maths policy. 
 
Ensuring time for professional dialogue 
and peer/SLT moderations. 
 
Quality assurance activities to include 
classroom monitoring/focus 
outcomes/SNSA/application tasks/holistic 
questions. 
 
Sumdog data and SNSA data evaluated. 
 
Data to be reviewed during planning 
meetings with teachers. 

 CLPL 
 

Time 

Numeracy Coordinator 
Class Teachers 

July 2019  
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Review/refresh maths programs and 
resources to ensure learning and teaching 
is supported and staff have a greater 
understanding of progression. 

Audit to evaluate what is being used and 
how effectively:  Big Maths, Numicon, 
SEAL, SHM Teaching Files, Heinman 
Active Maths, TJ CfE books, SHM texts, 
Brain Busters, problem solving texts, etc. 
 
Identify priorities and professional 
understanding of tools and resources 
from audit and implement/support 
through staff CPD. 

 Time 
 

Class teachers 

Numeracy Coordinator 
 

SLT 
 

Nursery staff 

July ‘19  

Monitoring Progress and Evaluating Impact  
(To be completed during the course of the session to inform the audit for SQUIP 2019-2020) 

Impact and Evidence: Priority 2 
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Improvement Priority 3:  Learning and Teaching: Improving our pedagogy – Nursery to P7 
 

           NIF Priority  
1. Improvement in attainment, particularly in literacy and numeracy 
2. Closing the attainment gap between the most and least 

disadvantaged children 
3. Improvement in children and young people’s health and wellbeing 
4. Improvement in employability skills and sustained, positive 

school-leaver destinations for all young people 

           NIF Driver  
• School leadership  

• Teacher professionalism 

• Parental engagement  

• Assessment of children’s progress 

• School Improvement 
• Performance Information            

 LOIP ‘Prosperous People’ partially realised through the ICS ‘Children 
are our Future’ theme identifies 3 primary drivers: 
• Children are safe and responsible 
• Children are getting the best start in life 

• Children are respected, included and achieving 

           The ICS primary drivers have guided the formation of 4 key 
priorities for action: 

• Closing the Gap 

• Youth engagement and inclusion 

• Health and wellbeing 

• Community safety and environment 

HGIOS?4 QIs 

1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
1.3 Leadership of change 
1.4 Leadership of management and staff 
1.5 Management of resources to promote 

equity 

2.1 Safeguarding and child protection 
2.2  Curriculum 
2.3  Learning, teaching and assessment 
2.4  Personalised support 
2.5  Family learning 
2.6 Transitions 
2.7  Partnerships 

3.1  Ensuring wellbeing, equality and inclusion 
3.2  Raising attainment and achievement 
3.2  Securing children’s progress (ELC) 
3.3 Increasing creativity and employability 

Curriculum for Excellence – Entitlements for all children and young people 

1. Every child and young person is entitled to experience a curriculum 
which is coherent from 3 to 18. 
2. Every child and young person is entitled to experience a broad 
general education. 
3. Every young person is entitled to experience a senior phase where 
he or she can continue to develop the four capacities and also obtain 
qualifications. 

4. Every child and young person is entitled to develop skills for learning,  life and 
work, with a continuous focus on literacy and numeracy and health and wellbeing. 
5. Every child and young person is entitled to personal support to enable them to 
gain as much as possible from the opportunities which Curriculum for Excellence 
can provide. 

6. Every young person is entitled to support in moving into a positive and sustained 
destination. 
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Improvement Priority 3:   Learning and Teaching: Improving our pedagogy – 
Nursery to P7  

Lead Responsible: 

 
P. Baxter 

Expected Outcome(s) for whom, by when, by how much? 

• Raising Attainment in Literacy, Language and 
Communication: Taking a Developmental Approach to 
Emerging Literacy 

• Develop consistent use of Learning Intentions and Success 
Criteria 

• Increase in observed engagement in learning for a targeted 
group of children by using the Leuven Scale to evaluate.  

 
Impact Measures How will we know?  

E.g. 
Attainment 
Attendance 
Inclusion / Exclusion 
Engagement 
Participation 
Consultation; Professional Dialogue 
Self-Evaluation; HGIOS 4; HGIOURS 

Voting Tokens   

Specific Actions QI 2.3 
Management of resources 

to promote equity 
 
 

QI 1.3 
Leadership of 

change 

Timescale Progress 

On Track  

Behind 

Schedule 

Not 
Actioned 

Tasks to Achieve Priority 3 PEF/ SAC Resource Time 
/ People / CLPL 

Who? By 
When? 

 

By June 2019, learners will experience a 
developmentally appropriate curriculum in early 
literacy, language and communication and 
develop the foundational skills required to 
achieve Early Level in listening & talking, 
reading and writing. 
 
By June 2019, teachers will understand how 
children are making progress in literacy, 
language and communication. 

 

Use assessment tools to articulate the 
progress of each learner based on robust 
evidence. 
 
Teachers will provide appropriate 
differentiation. Developmentally appropriate 
differentiated learning experiences will be 
evident through the learning experiences 
which have been planned for children.  
 
Support family engagement through delivering 
a workshop on Emerging Literacy and share 
information on our school website. 
 
Embed the Emergency Literacy Audit Tool and 
action appropriately.  
 
Moderate pupil’s key learning. 

 Timely sessions 
delivered in 

timely manner 
 

Use of PSA time 
effectively 

 
 

Class teacher 
 
 
 
 

SLT 
 
 
 

EYPs/CTs/SMT 

  

By July 2019, through quality assurance 
activities including: 

  CLPL SLT 
 

Class teachers 

July 2019  
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• monitoring of learning (SLT 
observations, peer observations, jotter 
monitoring and pupil focus groups)  

• dialogue with pupils  

• consistent use of Learning Intention 
and Success Criteria across lessons 

learners will demonstrate an improved 
understanding of their learning and what is 
required to be successful. 
 

 
Aberdeen City Council Learning and Teaching 
policy and school policy to be evaluated to 
ensure consistency. 

 

Policy to be created to support whole school 
expectations of learning intentions and 
success criteria. 
 
Benchmarks to be engaged with consistently. 
 
Work shared in pupil Learning Journeys are 
consistently presented, including LI/SC and 
Benchmarks as appropriate. 
 
Revise programs of work for implementation 
(particularly for new staff) to ensure 
consistency across our school and new 
practice is embedded. 
 
Pupils to share what they think makes a good 
lesson.  Share feedback with teachers. 
 
Knowledge gained to help guide planning and 
practice. 
 
Pupil Engagement (all pupils) (Leuven Scale) 
during target classroom observation. 
 

 
Nursery staff 

By June 2019, teachers will have utilised peer 
and self-assessment more meaningfully to 
enable our learners to take greater 
responsibility for their earning and evaluate 
next steps.  Our Nursery staff will plan 
effectively for children’s next steps in 
consultation with the children. 
 

Self/peer assessment modelled for learners. 
 
Nursery children will evaluate the learning 
contexts to inform next steps. 
 
Learners are able to use success criteria to 
guide their feedback. 
 
Learners are able to demonstrate their 
understanding of their next steps. 
 
Build on the shared understanding of what a 
quality observation looks like linking to CfE Es 
and Os within our nursery setting.   
 

 Time 
 
 

Teachers 
 

Nursery team 

June 
2019 
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Quality observations are recorded in our ILDs 
and effectively demonstrate the children’s 
experiences. 

By June 2019, enthusiasm for learning and 
teaching is reflected in lessons and audited 
through learning walks, peer and classroom 
observations.  Pupils are supported in the 
development of positive learning attitudes 
through Growth Mindsets.  Teachers use 
Leuven scales to evaluate learner experiences. 

Collegiate time to share practice. 
 
Teachers to choose an area of confidence to 
deliver to colleagues highlighting their 
strengths. 
 
Nursery observations reflect learner’s 
experiences. 
 
Development of pupil understanding of growth 
mind-sets to support learners to improve their 
attitudes to learning. 
 
Share growth mind-set work with parents in 
school and at ASG event. 
 
Continue to link with Bounce Back. 

 Time 
 
 

Class teachers 
 

SLT 
 

EYPs 

June 
2019 

 

Monitoring Progress and Evaluating Impact  
(To be completed during the course of the session to inform the audit for SQUIP 2019-2020) 

Impact and Evidence: Priority 3 
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Pupil Equity Fund Budget Allocation April 2018 - £22,500 

 

Pupil Equity Fund Rationale 2018-2019 
‘All our work to interrupt the cycle of deprivation and its impact on children’s progress’.   

 
Rationale of how you plan to use Pupil Equity Funding to provide ‘additionality’ to core service delivery in new or enhanced activity to close 
the poverty related gap. A clear contextual analysis which identifies the poverty related attainment gap and plans must be based on evidence 
of what is known to be effective at raising attainment for children affected by poverty. E.g. EEF (Education Endowment Foundation) 

 

5 Key Areas: Attainment; Attendance and Punctuality; Exclusion / Inclusion; Engagement; Participation 
 

Achieving Equity - Identified gap(s) to raise attainment; Targeted Interventions; Quintiles / Deciles 
 
Analysis of data indicates that continued support is required in literacy and numeracy to deliver the greatest impact for our targeted group of pupils.  8.2% 
of our pupils fall within SIMD 1-4.  Of this 8.2%, a minority are not meeting milestones.  Continuing our Nessy intervention – an online reading and spelling 
tool - from last session is required to ensure continued progress in our targeted children as there is minimal daily support given at home.   
 
To ensure consistent school improvement, we have also dedicated a mentor teacher (0.8 FTE) for term 1 of the 2018-2019 session to support new staff in 
developing a shared understanding of our school expectations of learning and teaching as well as supporting newly qualified teachers to put effective 
targeted classroom supports in place for learners. 
 
Pupil engagement and learner motivation continues to develop at Braehead.  Following from our work on last session and the use of Bounce Back, as a 
staff, we feel that we need to extend this work to Growth Mind-sets as through our discussions with targeted pupils, we find that learning can be impeded 
by their attitudes and perceptions of their abilities. 
 
Through pupil focus groups, classroom and teacher observations, data shows that generally pupils could be performing better in their mental agility and 
retention of previously taught concepts in maths.  Having consulted colleagues in our ASG, Sumdog will be implemented as it has been successful in 
others schools as a means for increasing mental agility.  Our targeted pupils will be tracked using the data feature of Sumdog and this information will 
support next steps for our leaners. 

*Identified areas for PEF Funding 2018-19 identified from our self-evaluation: 

• Employment of a PSA -  1.16 FTE 

• Mentor Teacher – 0.8 FTE 

• Growth Mindset Texts by Shirley Clarke  
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• Sumdog Pupil Licenses 

 

 

QI 1.2 Leadership of Learning 2018-19  

Professional Engagement and Collegiate Working – Leadership at all Levels 

Whole School Initiatives E.g. Working Group;   Pupil Groups; 
Maintenance Areas 

Leader(s) 

Promoted and Unpromoted Staff 

 
Literacy Co-ordinator 
Numeracy Co-ordinator 
HWB Co-ordinator 

Class Teachers: 
G Low 
W Grainger 
C Williamson 

Curriculum Development  Nursery and teaching staff  
SLT leaders 

My world of work – continue to develop DYW 

• Careers/jobs 

• Whole school (N to P7) Fun Fair – term 4  

Class teacher – K. McNulty 
DHT – P Baxter 
HT  

School Improvement Working Groups Teachers leading change in small groups 

Pupil Participation: 

• Pupil Voice Groups 

• Engaging in HGIOURS (Pupil Version) 

Class teachers 
SLT 

Global Citizenship 
Rights Respecting Schools Award 
SHANARRI 

Class teacher – R Clunie 
Pupil voice Groups 
Class teachers – with SLT lead 

MAINTENANCE: 
Continue to embed Digital Technologies - including website, Twitter account, 
Google Classroom, apps to support learning  
 
Whole school writing events 
 
Learning Journeys 
 
Mental Health and Wellbeing – Bounce Back to continue with addition of MindUp 
and Growth Mind-sets 

 
All teachers 
Google Level 1 trainers:  R Clunie and L Gardner 
 
Literacy coordinator to Lead 
 
All teachers 
 
All teachers agreed to try this Growth Mind-sets and MindUp next session and 
continue Bounce Back 
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Summary of Improvement Plan 2018-19 Consultation Process (Including Pupil Equity Funding) 

 

 Participants 
 

Engagement Event Date 

Staff 

 

August In-Service day 

On-going discussions with SMT 

August and throughout session 
2018/2019 

Children / 
Young People 

 

Leaders of Learning Pupil Voice Group 
Pupil Friendly Plan - developed 

April 2018 

July 2018 

Parents 

 

Parents – Consultation (Open Day / Evening) Token Voting 
Parent Council  
 

May 2018 

Partners and 
Volunteers 

 

Feedback using exit tickets to elicit responses on Improvement 
Planning 

 

May 2018 

Associated 
School Group 

 

 ASG Meeting and discussion November 2017 

Partnership 
Forum Group 

 

ASG Partnership discussing ASG School Priorities February 2018 

 
 

Date uploaded onto website:  When draft version finalised.
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